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Goals and Objectives:

The School of Education serves to prepare confident, caring, and reflective educators within a Christian environment for both pre-service educators as well as advanced preparation for inservice educators.

The specific goals and objectives of the Master of Education programs are to provide students with opportunities to become confident, caring, reflective educators by:

1) earning academic credentials that may allow them to advance in the chosen field of employment;

2) experiencing personal growth and understanding through in-depth study in the area of concentration and certification;

3) expanding the student’s Christian values through course work and campus activities;

4) specializing in a chosen area or discipline;

5) building upon their undergraduate studies and work experience to broaden their knowledge base in the teaching field; and

6) becoming strong professional leaders in their chosen discipline and area of certification. 
M.Ed. Emotional and Behavioral Disorders 
Mission: The M.Ed. Emotional and Behavioral Disorders offers a curriculum which gains teacher licensure in EBD Education.  The curriculum consists of 30 semester hours from three categories: (1) professional education; (2) emotional and behavioral disorders; and (3) experiential choices.  The skills required for the EBD licensure include assessment, program design, family relationships, current research, positive behavioral interventions, and the practicum/internship. 

1) Within the institution’s mission to provide academic programs to promote student learning (WCU 1) and to provide an environment that supports student learning (WCU 2), the M.Ed. Emotional and Behavioral Disorders has five singular, specific, and measureable SLOs.

a. Journal Critique – The student will select, critique, and apply current research from a peer-reviewed journal in emotional and behavioral disorders.    The group mean will be 3.0 or higher on a four-point scale. Program started in 2016-2017.
i. Summary of the peer-reviewed article

ii. Application of research ideas to EBD issues

iii. Organization of the article

iv. Mechanics – grammar, style, punctuation

Table 1. Journal Critique

	Indicators
	2016-2017
	2017-2018

	Summary
	3.8
	4.0

	Application
	3.8
	3.5

	Organization
	3.8
	4.0

	Mechanics
	3.8
	4.0

	N
	5
	7


b. Functional Behavioral Analysis EBD – The student will apply a variety of formal and informal assessment tools for evaluating children and youth exhibiting EBD. The group mean will be 3.0 or higher on a four-point scale. Program started in 2016-2017.
i. Behavior Targets

ii. ABC Model

iii. Hypothesis

iv. Replacement Behaviors

v. Intervention Strategies 

vi. Evaluation Plan and Schedule for Review

vii. Emergency Plan

Table 2. Functional Behavioral Analysis EBD

	Indicators
	2016-2017
	2017-2018

	Behavior Targets
	3.5
	3.0

	ABC Model
	3.0
	2.5

	Hypothesis
	3.1
	2.1

	Replacement Behaviors
	2.5
	1.3

	Intervention Strategies
	2.6
	2.3

	Evaluation Plan and Schedule for Review
	2.8
	2.1

	Emergency Plan
	3.3
	1.6

	N
	6
	6


c. Evidence-Based Intervention (EBD 695, 795) – The student will review and analyze evidence, subject the analysis to a critical thinking process, and provide clinical recommendations.  The group mean will be 3.0 or higher on a four-point scale.

i. Clinical Issues determined by the client’s diagnostic evidence

ii. Review of evidence to summarize the client’s profile

iii. Critical thought applied to the analysis of the evidence

iv. Development of a series of class-based clinical recommendations 

Table 3. Evidence-Based Intervention

	Indicators
	2016-2017
	2017-2018

	Clinical Issues
	
4.0

	--

	Review of Evidence
	4.0
	--

	Critical Thought /Analysis
	4.0
	--

	Clinical Recommendations
	4.0
	--

	N
	3
	0


d. Positive Behavior Supports (EBD 696, 796) – The student will design a positive behavioral support plan based on client goals, evidence-based analysis, assessment data, and overall outcomes.  The group mean will be 3.0 or higher on a four-point scale.

i. Basic Principles of positive behavior supports

ii. Goals for the client – academic, emotional, and behavioral

iii. Evidence-based analysis of the data

iv. Assessment (includes data collections, recording and monitoring

v. Outcomes (Overall quality of the presentation to colleagues) 

Table 4. Positive Behavioral Support 

	Indicators
	2016-2017
	2017-2018

	Basic Principles
	4.0
	--

	Goals
	4.0
	--

	Evidence-Based
	4.0
	--

	Assessment
	3.3
	--

	Outcomes
	4.0
	--

	N
	3
	0


e. Assessment of Student Learning – The student will know, understand, and use formal and informal assessment strategies to plan, evaluate, and strengthen instruction that will promote continuous intellectual, social, emotional, and physical development of each elementary/secondary student.  The group mean will be 3.0 or higher on a four-point scale. Key assessment was started in 206-2017. 
i. Analyzing student work. 

ii. Using assessment to inform instruction.

iii. Using feedback to guide learning.

iv. Monitoring students’ progress and adjusting instruction.

v. Understanding the academic content language demands.

vi. Developing students’ academic content language.

vii. Analysis of impact on student learning. 

Table 5. Assessment of Student Learning

	Indicators
	2016-2017
	2017-2018

	Analysis
	4.0
	4.0

	Assessment
	4.0
	4.0

	Feedback
	4.0
	4.0

	Monitoring/Adjusting
	4.0
	4.0

	Understanding Academic Content
	4.0
	4.0

	Developing Academic Content
	4.0
	4.0

	Impact on Learning 
	4.0
	4.0

	N=
	4
	1


2) What students learned as documented by learning measurements.  

The M.Ed. Emotional and Behavioral Disorders is a program designed to provide diagnostic and intervention tools to the special education educator.  Examining current EBD research, implementing the Functional Behavioral Analysis, developing skills in evidence-based diagnostic client work-ups, and building a program of positive supports for each client. As demonstrated in the SLOs, students were able to obtain proficiency in the process by which a Behavioral Intervention Plan (BIP) can be devised and effectively conducted.  Students demonstrated proficiency in conducted Functional Behavior Plans (FBA) through an understanding of aberrant behaviors.  This resulted in an effective development of an appropriate BIP. 

3) Documented evidence of what students learned and did not learn based on SLOs. 
What students learned?

There were strong indicators that 2016-2017 students had developed strong skills in most aspects of diagnostic client work-ups and program interventions.  Most students already function as educators in settings that include students with behavioral and emotional challenges.  A strong performance would be expected of this group.  There is measurable proficiency as students progressed through the program. 

What students did not learn based on SLOs?

The Functional Behavioral Analysis (2016-2018) did indicate that students did not exhibit competent skills in: Hypothesis (2.7), Replacement Behaviors (1.9), Intervention Strategies (2.4), Evaluation Plan (2.4), and Emergency plan (2017-2018-1.6).  This is a new online program and is building baseline scores to assist in graduate student success.  These areas require more investigative experience than most new practitioners come to the program possessing.  These areas are continuously re-examined and skills developed throughout the program. 

4) Evidence of continuing appropriate programmatic SLOs.
All SLOs will be continued with strong emphasis on the Functional Behavioral Analysis content knowledge and application. This will include continuation with enhanced emphasis on areas identified as a performance weakness.

5) Evidence of programmatic revision or improvement for weak results on SLOs. 
Since this is a new online program, there is a continuous process in place to examine data and utilize it to better develop areas of focus as indicated.  Some areas that have already been revised include more applicable activities that utilize “real-life” experiences that the program participants are experiencing in their own classrooms.
